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Introduction

This document is a statement of aims, principles and strategies for the teaching and learning of reading. It was developed through a process of consultation with teaching staff.

Aims

At Crudgington Primary School, we aim to provide children with a literacy-rich environment, as well as inspiring learning opportunities, which will help them to: 

· Read accurately, fluently and with understanding; 

· Be able to read aloud with expression, clarity and confidence;

· Read and respond to a wide range of different types of texts; 

· Understand the layout and how to use different types of books;

· Understand the sound and spelling system, and use this to decode words with increasing accuracy;

· Develop a curiosity and interest in books;

· Develop a deeper level of emotional intelligence and empathy;

· Be able to critically appraise the work of others;

· Increase independence;

· Gain a life-long enjoyment of reading and books.

Statutory Requirements 

Statutory requirements for the teaching and learning of English and reading are laid out in the National Curriculum English Document (2014) and in the statutory framework for the Early Years Foundation Stage (2014).

In our EYFS setting we are committed to enabling children to “read and understand simple sentences … use phonic knowledge to decode regular words and read them aloud accurately … read some common irregular words and demonstrate understanding when talking with others about what they have read.” (Framework for EYFS 2014)

In the Foundation Stage, children should be given opportunities to be immersed in an environment rich in print and possibilities for communication. They use communication, language and literacy in every part of the curriculum, and they are given opportunities to speak and listen and represent ideas in their activities.

At Key Stages 1 and 2 the teaching and learning of reading consists of two dimensions:

· Word reading

· Comprehension (both listening and reading).

Pupils receive structured daily phonics teaching in both EYFS and Key Stage 1, allowing them to quickly strengthen word reading or decoding skills. Home reading books are allocated as per the phonemes and graphemes taught and are assessed regularly to ensure children are reading at the correct pitch and level.

In Key Stage One, children should begin to read independently and with enthusiasm. They should begin to be aware of fiction, non-fiction and poetry books.

In Key Stage Two, children should read a range of texts and respond to different layers of meaning in them. They should explore the use of language in literary and non-literary texts and learn how the structure of language works.
Strategies for the Teaching and Learning of Reading
We aim to provide a rich reading environment in order to develop children’s skills and competence, as well as to ensure that our pupils acquire an enjoyment of reading.  The teaching and learning of reading will run across the entire curriculum.  This takes place as a cross- curricular activity, as well as in daily whole class reading sessions, where there is focused teaching and learning of specific reading skills through the use of VIPERS. 
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Teaching strategies are used in accordance with pupils’ age, level of attainment and learning needs.  Strategies aim to enhance children’s motivation and involvement in reading and to develop their skills through the following:

· Reading with an adult – a teacher, teaching assistant or volunteer

· Shared Reading

· Guided Reading – either in a group or whole class situation

· Independent reading

· Building high quality phonic skills 

· Extending grammatical knowledge.

· Focusing on meaning, from the text as a whole (contextual understanding).

· Questioning and debate

· Analysing and interpreting view points

· Developing and expressing personal tastes and opinions.
· Exploring and developing vocabulary

· Understanding sentence structure and punctuation

· Comprehension, inference and implication

· Looking at texts for details in order to draw conclusions, predict and make judgments

· Developing the ability to skim and scan

· Exploring story/character/plot/setting

· Distinguishing between fact and fiction.

· Participating in play reading

· Reading aloud to others and performance of poetry, song etc.

Our approach towards reading is flexible, making use of various reading schemes, fiction and non-fiction books to support pupils as necessary.  As children become more able readers we reduce the amount of teacher intervention in the selection of texts and allow individuals greater personal choice.  The teacher will monitor books being read and make suggestions where appropriate, in order to encourage the use of quality texts.  Reading and the development of reading skills takes place on a daily basis in our half-hourly reading sessions.  Depending on pupils’ learning needs, attainment or level of competence, children will frequently experience some or all of the following:

· Structured high quality phonics teaching

· Guided reading with an adult – either as a class or within a group

· Opportunities to develop comprehension skills through directed reading related tasks

· Independent reading

· Shared reading as a class

In key stage one, reading is taught through a carousel system of guided reading, where children are grouped in reading ability of about 6 to 8 children. Activities are set for the remaining groups in accordance to their reading ability and development needs. These include reading for pleasure, shared reading with peers, and teacher assistant focused activities for comprehension skills, together with follow up activities from the guided reading session.

In key stage two, reading is taught though whole class reading focusing on one high quality text, with carefully selected non-fiction and poetry pieces to interweave and support the fiction text being read. Comprehension skills are developed through VIPERS, where teachers plan and deliver carefully crafted questions to enable the children to develop and consolidate comprehension skills in each area. Children will attach a question sheet into their books daily, so that the development of answers can be monitored by class teachers and SLT. (Appendix 1)  The lesson focus is dependent on current data assessment analysis, and at times will lean more heavily on one area which is an identified weakness, but over the course of the year will lead to a broad spread of skills development. One lesson per week, is aimed at developing the speed of application of the skills through a 20 minute assessment, which gives the class teacher immediate feedback on the progress of skill development and to tailor further lessons in WCR to the needs of the children.
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Teachers will model a question to develop the skills of answering using APE.
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Children will be exposed to daily 60 second speed retrieval questions based on previous reading.
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Example slide demonstrating model question along with a model answer.
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It was not part of their blood, What do you think it might be about?

It came to them very late
With long arrears to make good,
‘When the English began to hate

They were not casily moved,
They were icy-willing to wait
Till every count should be proved,
Ere the English began to hate.

Their voices were even and low

Their eyes were level and straight.
There was neither sign nor show.
When the English began to ha

It was not preached to the crowd,
It was not taught by the State.
No man spoke it aloud,

‘When the English began to hate.

It was not suddenly bred,
Tt will not swiftly abat
‘Through the chill years ahead,
When Time shall count from the date
“That the English began to hate
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Strategies for Ensuring Progress and Continuity

We recognise the use of quality texts, to not only promote the development of reading skills, but to also inform and help develop children’s writing skills. Teachers will ensure that shared and guided reading sessions are planned for to effectively develop the teaching and learning of the skills and standards set out in the National Curriculum. There will be ongoing teacher assessment of the skills needed for reading. Depending on the needs of the pupil, this will involve a combination of careful assessment of phonic skills, as well as the assessment of the key reading skills, as set out in the statutory requirement for the National Curriculum’s programmes of study. Teachers will maintain formative records using the relevant yearly assessment record sheets, according to pupils’ age and ability, based on the key objectives identified in the National Curriculum 2014.  Pupil progress will be monitored through the school’s tracking system.  Assessment is used purposefully to inform future planning and ensure appropriate and effective provision.

FS and KS1 pupils are taught using the systematic phonics ‘Letters and Sounds’ programme.  A minority of older pupils who still may still need some consolidation of phonic skills are also supported through ‘Letters and Sounds’.    

Comprehension activities are undertaken, both through adult supported guided reading sessions, independent reading related tasks and through written work, in order to assess children’s understanding and skills at finding information and interpreting texts. Teachers plan to ensure there is cross-curricular coverage of reading objectives, as well as to meet these objectives through dedicated, whole class and group structured reading sessions.

In Key stage 1 and 2 children are encouraged to read daily with a parent at home, and parents are asked to record comments about children’s reading in a home school reading record.  Class teachers maintain ongoing records of assessment and pupil’s progress.  Teachers will provide pupil data on a termly basis to the SLT, so that progress can be carefully monitored and tracked. Parents are informed about reading at parent’s meetings and are informed about their child’s progress in their annual report. Where concerns emerge about a child’s reading progress, additional meetings may be arranged between the School and parents to help. 

The Role of the English Coordinator

The role of the English Coordinator involves:
· Overseeing the implementation of the School’s reading policy;

· Regular auditing and organisation of reading provision and resources within the school;

· Ensuring effective Assessment for Learning procedures are carried out, as agreed in this policy;

· Monitoring and reviewing assessment data  alongside the Assessment Coordinator;

· Ensuring that National Curriculum objectives for reading are planned for and met;

· Supporting other members of staff and ensuring the provision of CDP;

· Keeping up to date with current good practice and passing on information to colleagues.
Differentiation and Special Educational Needs

It is recognised that children will enter our school with differing experiences of English, as well as differing ability.  Throughout the course of a child’s education, it may become apparent that they require additional support to ensure appropriate progress with English skills and reading. Teaching and resources will be differentiated as appropriate to address the needs of pupils in order for them to have full access to the curriculum.   In all cases, we aim to provide suitably modified or adapted teaching and learning opportunities, to ensure that all our pupils make good individual progress.    Where appropriate, Individual Education Plans will be put in place, in accordance with the SEN Code of Practice, to ensure that the specific areas required to strengthen individual English skills are targeted.   The class teacher will be responsible for setting appropriately challenging, but achievable and measurable targets in a child’s IEP. These will be reviewed at least termly.  The SENCO will have overall responsibility for ensuring that IEPs are in place for those pupils with SEN, and for monitoring their effectiveness and the impact on the child’s progress. The SENCO along with the Head Teacher will coordinate the work of support staff and available resources to help meet the needs of those pupils with SEN.  The SENCO will be available to advise teachers on strategies for improving children’s progress and to refer to outside agencies where more specific professional advice is required. 

Ensuring Equality

We are committed to ensuring equality of education and opportunity for all children as described in our Single Equality Policy.  We follow the necessary regulations to ensure that we take the experiences and needs of all children into account when planning for teaching, learning and pastoral support.  We do not take educational inclusion and equality for granted. We aim to constantly identify those children who may be missing out, difficult to engage, or feeling in some way to be apart from what we seek to provide.  We will make reasonable adjustments to ensure that barriers to learning are removed and the school environment and the Literacy curriculum are as accessible as possible.  
Resources

Reading is targeted regularly, in conjunction with our school development plans and appropriate funding is made available to replace/add to existing resources. Resources are kept either centrally in the school library or in classrooms.

· Big books

· Guided reading books

· Library books

· Reading scheme books

· Classroom books

· Dictionaries/Atlases/Encyclopaedias

· Cross curricular books

· Variety of texts – plays, poetry, comics, stories, non-fiction etc.

· ICT, reading text on computer, reading text with audio recordings

· Interactive ICT resources involving aspects of reading and skills

· Phonic support materials

· Comprehension texts

· Environmental print and classroom displays

Model of daily front sheet for whole class reading lesson.

Today we are focussing on VIPERS skill _________________________________________________________

60 second retrieval

Your retrieval questions will go here with the answers that can be circled by the children.

VIPERS FOCUS: 

VOCABULARY / INFERENCE / PREDICTION / EXPLAIN / RETRIEVAL / SUMMARISE

First question is for class discussion and teacher modelled response using APE as a WAGOLL

Write your 3 questions here for children to respond either independently /in pairs / in groups underneath this printed sheet.

1.

2.

3.

(Bottom 10% could have the most suitable sentence starters given to support their responses. HA to choose most appropriate sentence starter from APE.)
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	Class
	

	Teacher
	

	Week commencing
	

	Book and chapter focus:



	Monday
	VIPERS Focus:



	Praise:


	DIRT:



	Who read?


	Cause for concern:

	Tuesday
	VIPERS Focus:



	Praise:


	DIRT:



	Who read?


	Cause for concern:

	Wednesday
	VIPERS Focus:



	Praise:


	DIRT:



	Who read?


	Cause for concern:

	Thursday
	VIPERS Focus:



	Praise:


	DIRT:



	Who read?


	Cause for concern:

	Friday
	VIPERS Focus:



	Praise:


	DIRT:



	Who read?


	Cause for concern:


     


        





The teaching of READING at crudgington primary school
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