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Teaching and Learning:  

 

Our children are provided with a variety of opportunities to develop 

and extend their phonics skills in and across Reception and Key 

Stage 1. It will also be continued into Key Stage 2, where necessary 

to support those children who do not yet have the phonic knowledge 

and skills they need.  

 

 Planning: The school follows the systematic approach laid out 

in Letters and Sounds (DfE 2007) Staff complete weekly plans 

for phonics which ensure progression and effective, high 

quality teaching 

 

 Lessons: Discrete phonics lessons take place daily across 

Reception and Key Stage 1. They follow the structure of 

‘Review, Teach, Practise, Apply’ to ensure that children are 

consolidating phonic knowledge and skills over time and that 

they are able to apply them in context. Consequently, 

wherever possible, links between phonics knowledge and 

understanding are made to learning in both reading and 

writing. These lessons proceed at pace and incorporate a wide 

range of practical and interactive activities to engage the 

children. These activities are carefully chosen to ensure that 

children develop their skills in aural discrimination and 

phonemic and rhyme awareness, blending and segmenting as 

well as grapheme phoneme correspondence.  

 

 

 Classes: Children are taught in small groups of between 10-20 

children. They are grouped according to their phonic 

knowledge which is assessed by the class teacher. As children 

progress at different rates, these groups are changed 

regularly.  
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 Resources: All phonics teachers have a range of resources to use 

which are appropriate for the level at which the children are 

working. They include practical resources such as letter fans etc. 

which should be used in every lesson to create a point of resonance. 

These resources can be added to so that children are continually 

engaged with their learning. There should also be age and phase 

appropriate displays in both Reception and Key Stage 1 classrooms 

and intervention rooms to support the teaching and application of 

phonics in Reading and Writing.  

 

 Intervention: Children who still need extra support to develop their 

phonic knowledge across Key Stage 1 and 2 are identified and 

targeted for intervention. There are a range of intervention 

strategies which the school uses and the most appropriate one is 

selected once a child’s needs have been assessed.  

 

Assessment 

 

Assessment is regarded as an integral part of teaching and learning 

and is a continuous process. We strive to make our assessment 

purposeful, allowing us to match the correct level of work to the 

needs of the pupils, thus benefiting the pupils and ensuring progress. 

It is the class teacher’s responsibility to keep track of the progress 

made by all children in their class, regardless of their phonic group. 

 

  Assessment for Learning: We continually assess our pupils and 

recording their progress. Information for assessment is gathered in 

various ways: by talking to children, asking questions, observing their 

work, setting specific tasks and using Phoneme Tracker. Teachers use 

this assessment information to plan further work and set new 

targets.  

 

 Assessment of Learning: The attainment and progress of children in 

phonics is assessed regularly across the year, both discretely at the 

end of each phase and through Reading and Writing assessments. At 
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the end of Year 1, children participate in the phonics screening check 

which assesses their knowledge of grapheme phoneme 

correspondence and their skills in blending. This information is 

submitted to the LA. Those children who do not succeed in the 

phonics screening check are highlighted for further intervention and 

targeted support before completing the screening check again at the 

end of Year 2. For children who do not succeed a second time, 

provision is made for them to receive intervention and targeted 

support in Key Stage 2. 

 

 

 Feedback: Children are provided with constructive and timely 

feedback in lessons. Teachers provide parents with feedback on their 

child’s progress and achievement at parent’s evening and through the 

end of year report. Assessment information is also passed onto the 

next teacher as part of transition between year groups and phases. 

 
 

Organisation:  

 

The Phonics Leader is responsible for Phonics through the school. 

This includes:  

 Ensuring continuity and progression from year group to year group 

 Providing all members of staff with guidelines and a scheme of work 

to show how aims are achieved and how the variety of all aspects of 

phonics is to be taught  

 Advising on in-service training to staff where appropriate. This will 

be in line with the needs identified in the School Development Plan 

and within the confines of the school budget.  

 Advising and supporting colleagues in the implementation and 

assessment of phonics throughout the school  

 Assisting with the requisition and maintenance of resources required 

for the teaching of phonics, within the confines of the school budget 

 Monitoring the quality of teaching and learning in phonics across the 

school  
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The class teacher is responsible for: 

 

 Ensuring progressing in the acquisition of phonic knowledge and 

skills with due regard to the National Curriculum for English 

 Developing and updating skills, knowledge and understanding of 

phonics  

 Identifying needs in phonics and take advantage of training 

opportunities 

 Keeping appropriate on-going records 

 Planning effectively for phonics, liaising with phonics leader when 

necessary  

 Informing pupils and parents of their progress, achievements and 

attainment 

 

 

Inclusion: 

 

All children have equal access to the curriculum, we will ensure 

that phonics is accessible to pupils by:  

 

 Setting suitable learning objectives 

 Responding to the variety of learning styles 

 Overcoming potential barriers of individuals and groups  

 

This is monitored by analysing pupil performance throughout the 

school to ensure that there is no disparity between groups. 
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Daily Discrete Phonics Session - from Phase 2 onwards 

 

Model for daily teaching of phonic skills and knowledge 

Multi-sensory, interactive and FUN 

 
 
 

Recently and previously learned phoneme-grapheme correspondences, blending 

and segmenting skills as appropriate 

 

 

 

 

 

New phoneme-grapheme correspondences; skills of blending and segmenting; 

tricky words 

 

 

 

 

 

New phoneme – grapheme correspondences; skills of blending and segmenting 

 

 

 

 

 

 

New knowledge and skills while reading/writing 

 

Timings 

Revisit/review - most recent phonemes or gaps 3 - 5 minutes 

Teach – 5 minutes 

Practise – opportunity for games with all children involved, fun activities    8 -10 

minutes 

Apply – don’t over emphasise the writing element at earlier phases, can be 

differentiated with different words or captions 3 minutes 

 

NB In total no longer than 20 minutes 

 

REVISIT AND REVIEW 

TEACH 

PRACTISE 

APPLY 
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Note of caution 

If using an Interactive Whiteboard ensure that all children are 

actively involved and not just sitting looking at the board! 

 

Key Terminology across School 

 

Phoneme - The smallest unit of sound. There are approximately 44 

phonemes in English (it depends on different accents). Phonemes can 

be put together to make words. 

 

Grapheme - A way of writing down a phoneme. Graphemes can be 

made up from 1 letter e.g. p, 2 letters e.g. sh, 3 letters e.g. tch or 4 

letters e.g ough. 

 

GPC - This is short for Grapheme Phoneme Correspondence. Knowing 

a GPC means being able to match a phoneme to a grapheme and vice 

versa. 

 

Digraph - A grapheme containing two letters that makes just one 

sound (phoneme). 

 

Trigraph - A grapheme containing three letters that makes just one 

sound (phoneme). 

 

Oral Blending - This involves hearing phonemes and being able to 

merge them together to make a word. Children need to develop this 

skill before they will be able to blend written words. 

 

Blending- This involves looking at a written word, looking at each 

grapheme and using knowledge of GPCs to work out which phoneme 

each grapheme represents and then merging these phonemes 
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together to make a word. This is the basis of reading. 

 

Oral Segmenting - This is the act hearing a whole word and then 

splitting it up into the phonemes that make it. Children need to 

develop this skill before they will be able to segment words to spell 

them. 

 

Segmenting - This involves hearing a word, splitting it up into the 

phonemes that make it, using knowledge of GPCs to work out which 

graphemes represent those phonemes and then writing those 

graphemes down in the right order. This is the basis of spelling. 

 
 
 
 

Application 

 

As soon as children have learned between 6-8 alphabet sounds, they 

must start blending to read.  

 

The process of reading involves decoding or ‘breaking’ words into 

separate sounds, which can then be blended together to read an 

unknown word. Children tackle each word with four steps: 
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The process of spelling involves the opposite method to reading. It 

requires children to identify the sounds in a word and then to match 

a letter (or letters) with that sound to essentially ‘make’ the word. 

This takes a five step process: 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Let’s assume that children have learned eight sounds: 
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The texts children practise and apply their knowledge with, 

should only use the sounds the children have been taught. Many 

phonics programmes make the mistake of giving words which, yes, 

are simple and use the target sound, but throw in sounds which the 

children simply have not learned yet. For example: 

 

 
 
 
 
 
 
 
 

 

 

Support Devices 

 

Sound buttons are used by both staff and children in support of 

reading words. A singular circle is placed below a grapheme e.g. 

 

 

 

 

 

 

 

For di & trigraphs and ellipse is used to indicate 

that two or more letters are used to make one 

phoneme. 
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Phoneme Frame     

 

Children use a phoneme frame to 

support them in blending and 

segmenting in the phonics sessions. 

Lined areas allow space to write 

sentences, tricky words and high 

frequency words 

 

 

 

 

Phoneme Fans and flashcards  

 

These are used to promote the rapid recall of 

phonemes   

 

 

Blending Arm 

 

Across the school, all staff use the blending arm method to show the 

process for blending a word from its component phonemes. This 

consistency of approach ensures continuity between classes and 

groups. 
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Blending and Segmenting String  

 

Children who need additional support with blending/segmenting may 

also use a blending and segmenting string. These provide a further 

tactile method of indicating where the next phoneme is spoken when 

blending a word. 

 

 

 

 

 

 

Support at Home 

 

 
 
 
 
 
 
 
 
 
 

 
 

At the start of each new phase, 

we send home an information 

leaflet and update the children’s 

flashcard rings. 

 
 
 

 

The Teaching Schedule across EYFS, Year 1 and Year 2 

 

Below you will find our teaching program which is organised into 

weeks across EYS and KS1



 

Phases 
Reading Books 

 
 

End of Phase Expectations for All Children 

Phase 1 
Working on: Showing awareness between different sounds in the environment 

and phonemes, exploring and experimenting with sounds and words and 
discriminating speech sounds in words. Beginning o orally blend and segment 

phonemes. 

   

Phase 2 

 

 

 

Phase Two (up to 6 weeks) By the end of Phase Two children 

should:  

 

 give the sound when shown any Phase Two letter, securing 

first the starter letters    s, a, t, p, i, n; 

 find any Phase Two letter, from a display, when given the 

sound; 

 be able to orally blend and segment CVC words; 

 be able to blend and segment in order to read and spell 

(using magnetic letters) VC words such as: if, am, on, up 

and ‘silly names’ such as ip, ug and ock; 

 be able to read the five tricky words the, to, I, no, go. 

Week 

Grapheme 

progression 

HFW/Tricky 

Word 

Matched 

decodable books 

Date 
taught 

 1 Assessment     
2 s,a,t,p    
3 

i,n,m,d Is, it, in, at 

Sid Did It! 

In a Pit 

It is a Din 

Sid’s Nits 

 

 

4 

g,o,c,k and 

 

Cat and Dog 

Pop! Pop! Pop! 

Kit’s Kip 

Dig, Sid, Dig! 

 

 

5 

ck,e,u,r 

and, the, 

to 

 

Is it a Rock? 

Get a Pet 

Sid and Duck 

Sid’s Pet Rat 

 

 

6 

h,b,f/ff,l/ll,ss no, go, I 

Big Fat Rat 

A Big Mess 

Doll is Ill 

Huff! Puff! 

 

 
 
 
 

 
7 Assessment  
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Phase 3   

 
 
 

Phase Three (up to 12 weeks) By the end of Phase Three children 

should: 

 

 give the sound when shown all or most Phase Two and Phase 

Three graphemes; 

 find all or most Phase Two and Phase Three graphemes, from 

a display, when given the sound; 

 be able to blend and read CVC words (i.e. single-syllable 

words consisting of Phase Two and Phase Three graphemes); 

 be able to segment and make a phonemically plausible 

attempt at spelling CVC words (i.e. single-syllable words 

consisting of Phase Two and Phase Three graphemes); 

 be able to read the tricky words he, she, we, me, be, was, 

my, you, her, they, all, are; 

 be able to spell the tricky words the, to, I, no, go; 

 write each letter correctly when following a model. 

Week 

Grapheme 

progression 

HFW/Tricky 

Word 

Matched 

decodable books 

 

1 (8) Assessment      

2 (9) 

j, v, w, x 

alphabet 

song 

Sid is Sick 

The Van 

I Can Fix It! 

A Big Win 

 

3 (10) 

y, z, qu 

he, she the, 

to 

Sid and Zak 

Quick Quiz 

Zap! 

The Fox and the 

Ducks 

 

4 (11) 

sh, ch, th, ng we, me, be 

Sid and Nan Inv 

No Lunch! 

In a Rush 

The Thing 

  

5 (12) ai, ee, igh, oa was, my Go Fish! 

Go, Boat 

On the Moon 

The Queen’s Plan 

 
6 (13) 

oo, ar, or no, go 

7 (14) ur , ow, oi you Moo! Cluck! 

Growl 

Stop that Popcorn 

 

8 (15)  

Assessment 

 

 

 

 

9 (16) ear, air, ure they Is it a Monster? 

Unfair 

 

 

10 (17) 
er her  

11 (18) revision all    

12 (19) revision are    

13 

(20) 

revision Revision all    

14 (21) 

 

Assessment 
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Phase 4 

 
. 

   Phase Four (4–6 weeks) By the end of Phase Four children should:  

 give the sound when shown any Phase Two and 

Phase Three grapheme;  

  find any Phase Two and Phase Three grapheme, 

from a display, when given the sound;  

 be able to blend and read words containing 

adjacent consonants;  

 be able to segment and spell words containing 

adjacent consonants;  

 be able to read the tricky words some, one, said, 

come, do, so, were, when, have, there, out, like, 

little, what;  

 be able to spell the tricky words he, she, we, me, 

be, was, my, you, her, they, all, are;  

  write each letter, usually correctly. 

week     

1 (22) Assessment 

 

Star of the air 

Letter from 

Dorset 

Jim Swim 

On the farm 

 

2 (23) learning to read CVCC words 

Hair 

Summer Storm 

In the dark 

Star Cat 

 

3 (24) learning to read CVCC words 

Eek! A bug 

Panther and 

Frog 

Brown fox 

tricks 

A green lunch 

 

4 (25) 

Read tricky words and 

practicing words with 

adjacent consonants. 

 

My pony book 

Bug Boy – Slug 

picnic 

Draw with 

Penny 

 

 

5 (26) 

learning to read HFW and 

practicing reading words with 

adjacent consonants 

 

Rainbows 

This Dinosaur 

Shaun the 

Sheep – You 

are my mom! 
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Phase 5a (Year 1) 
    

 
 
 

 form each letter correctly 

week Grapheme 

progression 

HFW/Tricky 

Word 

   

1 
ay, ou, ie, ea 

oh, their, 

people 

At the toy shop 

Babysitting 

Barney 

 

2 
oy, ir, ue, aw 

Mr, Mrs, 

looked, 

called, asked 

Trout fishing song  

3 

wh, ph, ew, oe, 

au, ey 

said, 

so, have, like 

Professor Toff’s 

Zoo 

Sam sees all 

Grow it back 

Whizz! 

 

4 

a_e, e_e, i_e, o_e, 

u_e 

Some, come, 

were, there. 

Bike Race 

Ballet 

Animal Skeletons 

 

 

 

 

Phase 5b (Year 1) 
   

week Grapheme 

progression 

HFW/Tricky 

Word 

   

5 Alternative 

pronunciations i, o, 

c, g, u 

little, one, do, 

when, what, 

out 

  

6 
Alternative 

pronunciations 

ow, ie, ea, er 

water, where, 

who, again, 

thought, 

though, work, 

mouse 

Materials around 

us 

 

7 

Alternative 

pronunciations 

a, y, ch, ou 

many, 

laughed, 

because, 

different, any, 

eyes, friends, 

once, please 

Fight the flames 

 

Phase Five (throughout Year 1)  

 

By the end of Phase Five children should:  

 give the sound when shown any grapheme that 

has been taught;  

 for any given sound, write the common 

graphemes;  

 apply phonic knowledge and skill as the prime 

approach to reading and spelling unfamiliar 

words that are not completely decodable;  

 read and spell phonically decodable two-

syllable and three-syllable words;  

 read automatically all the words in the list of 

100 high-frequency words;  

 accurately spell most of the words in the list of 

100 high-frequency words;  

 form each letter correctly 
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Phase 5c (Year 1) 

 
. 

   

week Grapheme progression    

8 /ai/ /c/   

9 /ee/ /ch/   

10 /ai/   

11 /igh/ /f/   

12 /oa/ /m/   

13 Revision Week    

14 /oo/(y)/oo/ /n/ Follow the clues  

15 
/ow/ /ng/ 

 
 

 

16 Revision week    

17 Alternative spellings: /oi/ /r/   

18 Alternative spellings: /ar/ /s/   

19 Revision week    

20 Alternative spellings: /ear/ 

/sh/ 

  

21 Alternative spellings: /air/ 

/v/ 

  

22 Revision Week    

23 Alternative spellings: /or/ 

/w/ 

  

24 Alternative spellings: /ur/ /e/   

25 Revision Week    

26 Alternative spellings: /er/ 

and /i/ 

  

27 Alternative spellings: /ure/ 

/o/ 

  

28 Revision Week     

29 Alternative spellings: /zh/ /u/   
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30 Revision    

Phase 5d (Year 1) 

 

   

week Area of Focus    
1 (31) Adding -s and -es to words 

(plurals of nouns and the 

third person singular of 

verbs). 

  

2 

(32) 

Adding -er and -est to 

adjectives where no change 

is needed in the root word. 

  

3 

(33) 

Adding the endings -ing and 

-er to verbs (where no 

change is needed to the root 

word). 

  

4 

(34) 

Adding the ending -ed to 

words where no change is 

needed to the root word. 

Spelling the days of the 

week. 

  

5 

(35) 

Adding the prefix un- and 

spelling compound words. 
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Year 2 Spelling Program 

Week 1 The or sound spelt a before 

l and ll 

In some words, the or sound is spelt 

a when it comes before l or ll. 

Remember that the letter l is silent. 

all, tall, ball, call, fall, 

hall, wall etc. 

also, almost, always, 

already etc. 

talk, walk, chalk, stalk etc. 

Week 2 Soft c When c comes just before i, y or e, 

it usually makes the s sound. It is 

called soft c. 

city, cell, exercise, icy, 

cycle, rice, mice, fancy, 

face, race etc. 

Special 

focus 1 

Red words:  

where, could, there, want, 

was, would, what 

Red words contain a sound with an 

odd spelling … we need to stop and 

think about the odd part of the 

word before we write it. 

See red words in column B 

Week 3 Adding the suffix -y (1) 

(to words ending in a short 

vowel and a consonant) 

We can add -y to many root words 

to make adjectives.  

For some words, we double the 

final consonant before adding -y. 

sloppy, funny, boggy, 

muddy, nutty, spotty etc. 

Week 4 Adding the suffix -y (2) 

(to words ending in e) 

We can add -y to some root words 

ending in e to make adjectives. We 

drop the e before adding -y. 

whiny, lazy, wavy, breezy, 

crazy, bony, smoky, shiny 

etc. 

Special 

focus 2 

Homophones:  

sea/sea, son/sun, 

blew/blue, knight/night, 

saw/sore, quite/quiet 

Words that sound the same but 

have different meanings and 

spellings are called homophones. 

See homophones in column 

B 
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Week 5 Adding the suffix -ly 

(to words to make adverbs) 

We can add the suffix -ly to root 

words to make an adverb. 

When a word ends in a y, we swap 

the y for an i before adding -ly. 

loudly, badly, bravely, 

stupidly etc. 

happily, easily etc. 

Week 6 

 

 

 

The n sound spelt kn and 

gn 

Some words begin with the n sound 

spelt kn. 

It is a silent k. Silent k only ever 

comes before the letter n. 

The n sound at the start of words 

can also be spelt gn. This isn't a 

very common spelling! 

Like the silent k at the start of 

words, the silent g used to be said 

aloud 

knew, knot, knight, knit 

etc. 

gnat, gnaw, gnome, gnash 

etc. 

Special 

focus 3 

Red words:  

money, people, busy, half 

Red words contain a sound with an 

odd spelling … we need to stop and 

think about the odd part of the 

word before we write it. 

See red words in column B 

Week 7 The igh sound spelt y Lots of words end with the igh 

sound spelt y. 

If the end of a word sounds like 

igh, it is almost always spelt with a 

y. 

shy, dry, fly, nearby, 

terrify etc. 

Week 8 Adding the suffix -ing (1) 

(to words ending in a short 

vowel and a consonant) 

If a word ends in a short vowel 

sound (a, e, i, o, u) + a consonant, 

we double the consonant before 

putting, knotting, 

drumming, tripping, 

nodding, clapping etc. 



21 

 

adding the suffix -ing. 

Never double the letters w or x. 

Special 

focus 4 

Homophones:  

there/their, no/know, 

right/write, to/too, 

week/weak, see/sea 

Words that sound the same but 

have different meanings and 

spellings are called homophones. 

See homophones in column 

B 

Week 9 Adding the suffix -ing (2) 

(to words ending in e or ie) 

If a word ends in e, we drop the e 

before adding the suffix -ing. 

A few words end in -ie. We must 

swap -ie for y before adding -ing. 

baking, riding, making, 

shining, racing, phoning 

etc. 

lying, tying, dying etc. 

Week 10 The j sound The j sound is always spelt j before 

a, o and u. 

The j sound is often spelt g before 

e, i or y. 

The j sound is spelt ge at the end 

of words. 

The j sound is often spelt dge at the 

end of a word after the short 

vowel sounds a, e, i, o, u. 

jacket, jar, jog etc. 

gentle, giant, magic etc. 

charge, fringe, large etc. 

badge, fudge, ledge etc. 

Special 

focus 5 

Contractions and 

apostrophes: 

I’m, I’ll, you’re, he’s, they’re, 

she’ll, we’re 

Sometimes we squash two words 

together to make one word. One or 

two letters are squeezed out. An 

apostrophe has taken their place. 

We call these contractions. 

See contractions in column 

B 
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Week 11 The o sound spelt a after w 

and qu 

In some words, the o sound is spelt 

a when it follows w or qu. 

was, want, wash, watch, 

wand etc. 

squat, quarrel, quality, 

squash etc. 

Week 12 Adding the suffix -ed (1) 

(to words ending in two 

consonant letters and 

words ending in a short 

vowel and a consonant) 

If a word ends in two consonants, 

just add -ed. 

If a word ends in a short vowel 

sound (a, e, i, o, u) + a consonant, 

we double the consonant before 

adding -ed. 

painted, hunted, jumped, 

buzzed etc. 

patted, jetted, dropped, 

nipped etc. 

Special 

focus 6 

The u sound spelt o and the 

or sound spelt ar after w 

Sometimes the u sound is spelt with 

the letter o. 

Sometimes the letters ar after the 

letter w make the or sound. 

mother, brother, other, 

nothing, Monday etc. 

towards, swarm, reward, 

warm etc. 

Week 13 Adding the suffix -ed (2) 

(swapping y for i) 

If a word ends in a consonant + y, 

we swap the y for an i before 

adding -ed. 

Some root words ending in a 

consonant + y can end in the igh 

sound but others end in the ee 

sound. 

cried, replied, dried, tried 

etc. 

hurried, copied, studied 

etc. 
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Week 14 Adding the suffix -ed (3) 

(dropping e to add -ed, 

and revision of doubling 

the final consonant and 

swapping y for i) 

If a word ends in e, we drop the e 

before adding -ed. 

If a word ends in a short vowel 

sound (a, e, i, o, u) + a consonant, 

we double the consonant before 

adding -ed. 

If a word ends in a consonant + y, 

we swap the y for an i before 

adding -ed. 

poked, piled, trickled, 

waved etc. 

rotted, jogged, tapped, 

flipped etc. 

fried, denied, multiplied, 

cried etc. 

Special 

focus 7 

Possessive apostrophes To show that something belongs to 

someone or something, we add an 

apostrophe and an s. 

If a word ends in s or ss, we can 

still add an apostrophe and an s. 

the girl's, the cup's, Bella's 

etc. 

the lionness's cubs, the 

princess's castle etc. 

 

 

Week 15 The r sound spelt wr Some words begin with the r sound 

spelt wr. 

It is a silent w. 

Silent w only ever comes before the 

letter r. 

wrap, wreck, wrong, wrist, 

wrinkle etc. 

Week 16 Adding the suffixes -er or 

-est (1) 

(words where no change is 

needed; words ending in e) 

No change is needed to most root 

words before adding -er or -est. 

If a word ends in e, we drop the e 

before adding -er or -est. 

faster/fastest, 

louder/loudest, 

softer/softest etc. 

larger/largest, nicer/nicest, 

ruder/rudest etc. 
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Special 

focus 1 

Red words:  

many, some, should, come, 

any, would 

Red words contain a sound with an 

odd spelling … we need to stop and 

think about the odd part of the 

word before we write it. 

See red words in column B 

Week 17 Adding the suffixes -er or 

-est (2) 

(swapping y for i) 

If a word ends in y, we swap the y 

for an i before adding -er or -est. 

happier/happiest, sillier, 

silliest, funnier/funniest 

etc. 

Week 18 Adding the suffixes -er or 

-est (3) 

(doubling consonant, where 

the root word ends in short 

vowel plus consonant) 

If a word ends in a short vowel 

sound (a, e, i, o, u) + a consonant, 

we double the consonant before 

adding -er or -est. 

sadder/saddest, 

slimmer/slimmest, 

wetter/wettest etc. 

Special 

focus 2 

Homophones:  

see/sea, there/their, 

too/two, for/four, 

nose/knows, ate/eight 

Words that sound the same but 

have different meanings and 

spellings are called homophones. 

See homophones in column 

B 

Week 19 The ee sound spelt ey In some words, the ee sound is spelt 

ey. 

In the words money, monkey and 

honey, the o makes an u sound. 

key, donkey, chimney, 

trolley, money etc. 

Week 20 Adding the suffix -ness (1) 

(adding to a root word 

where no change is needed 

to the root word) 

We can add the suffix -ness to 

many root words to make a noun. 

sadness, illness, lateness 

etc. 
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Special 

focus 3 

Words ending in -il and 

words where s makes the 

zh sound 

Some words end in -il. The vowel 

sound is so short we can hardly 

hear it. 

In some words, the letter s makes 

the zh sound. 

pupil, pencil, fossil, nostril, 

evil, stencil, council, peril 

etc. 

treasure, usual, television, 

revision, measure etc. 

Week 21 Adding the suffix -ness (2)  

(swapping y for i) 

If a root word ends in a consonant 

+ y, we swap the y for an i before 

adding the suffix -ness. 

dizziness, bossiness, 

sloppiness etc. 

Week 22 Words ending in -le Most words with two syllables that 

end in the l sound are spelt with 

le. 

rattle, simple, table, middle 

etc. 

Special 

focus 4 

Homophones:  

seen/scene, wait/weight, 

hole/whole, sighed/side, 

new/knew 

Words that sound the same but 

have different meanings and 

spellings are called homophones. 

See homophones in column 

B 

Week 23 Words ending in -el The ending that sounds like l can be 

spelt el. 

camel, angel, travel, 

tunnel, label, tinsel etc. 

Week 24 Words ending in -al The ending that sounds like l can be 

spelt al. 

Lots of adjectives end in al. 

plural, comical, animal, 

capital, festival etc. 

Special 

focus 5 

The ir sound spelt or after 

w 

In some words, the letters or after 

w make the ir sound. 

worm, world, work, worth, 

worst, worse, password, 

workshop, workers etc. 
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Week 25 Adding the suffix -ful We can add the suffix -ful to root 

words to make adjectives. 

We always drop the last l from the 

word full to make the suffix -ful. 

If the root word ends in a 

consonant + y, we swap the y for 

an i before adding the suffix -ful. 

thankful, colourful, painful 

etc. 

beautiful etc. 

Week 26 Adding the suffix -less The suffix -less means ‘without’. If 

we say that 

people are fearless, we mean they 

are without fear. 

We can add the suffix -less to root 

words to make an adjective. 

painless, sleepless, hopeless 

etc. 

Special 

focus 6 

Contractions and 

apostrophes: 

I’ve, we’d, they’ve, you’ve, 

you’d, they’d 

Sometimes we squash two words 

together to make one word. One or 

two letters are squeezed out. An 

apostrophe has taken their place. 

We call these contractions. 

Sometimes we squeeze out almost 

all of the letters in a word and 

replace with an apostrophe. 

See contractions in column 

B 

Week 27 Adding the suffix -ment When we add a suffix to a root 

word, we make a new word. 

We can add the suffix -ment to a 

verb to make a noun. 

treatment, amazement, 

judgement etc. 
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Week 28 Words ending in -tion The sh sound can be spelt ti in the 

middle of words. 

It can be followed by on to make 

the ending -tion, which sounds like 

shun. 

station, lotion, fiction, 

section, option etc. 

Week 29 Adding the suffix -es We swap the y for an i before 

adding -es. 

nouns: bodies, babies, 

families etc. 

verbs: cries, carries, flies 

etc. 

Special 

focus 7 

Possessive apostrophes To show that something belongs to 

somone or something, we add an 

apostrophe and an s. 

Joel's, the tigress's, our 

friend's etc. 

 
 
 


